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have changed. The true imitation of the ancients is not
to follow the letter but the spirit of their works. Besides
the sciences, children should learn an art—painting, sculp-
ture, or architecture. Religious instruction is of the
highest importance. Reverence is to be taught by ob-
serving the splendour of the heavens, the richness of the
earth, the sparkling fountain, the murmuring stream, the
boundless sea, the various kinds of animals, all created
for the service of man. TrTe education of girls is as im-
portant as that of boys. The foundations of either edu-
cation must be laid in the home. The groundwork of
all teaching lies in reverence and obedience to parents.
Thus we see that at the very time when the old
Church was losing its hold over the minds of men, cir-
cumstances were occurring to give to the education which
it afforded a narrow character of a peculiar kind. Meagre
and unsatisfactory as was the instruction of the Church of
the Middle Ages, it was at least encyclopaedic in its aim
and intention. It comprehended, or claimed to compre-
hendj^the grammar of the Humanists, the logic of the
Schookaen, the rhetoric of the Romans, the music of the
Greeks, the mathematics o£ Newton, and the science of
Herbert Spencer. Disgust with scholastic subtlety, and
the newly realised charm of Plato and Cicero, beguiled it
into a laborious imitation of the style and language of the
ancients. The breach between the reformed and unre-
formed Church left the Protestants without any higher
education. Luther and Melanchthon laboured hard to
supply this want, but one by necessity, and the other by
the predilection of his nature, followed in the path already
chosen for its children by the rival faith. We shall see
how the curriculum of humanistic education was system-
atised by John Sturm, of Strasburg, into a form which
has lasted as the pattern of secondary education down to

